
Dr Jane Essex 
 
Recommendation 1 and 2:  
The current entry requirements make it impossible to meet the target numbers in 
shortage STEM areas, notably physics. Greater flexibility about degree profiles and 
the option of ‘topping up’, by doing more additional study than is currently permitted, 
could counter this imbalance. This need for further study could very usefully be met 
through subject knowledge enhancement courses in shortage subjects. In England 
these have had a very positive impact on the number and quality of teachers when 
the course was well designed for the purpose of readying participants for the 
classroom and were delivered face-to-face, with relevant practical skills development 
e.g. in laboratory work. (Gibson, O’Toole, Dennison and Oliver, 2013; SCORE, 2013) 
The restrictive entry requirements also place an undue emphasis on student teacher 
subject knowledge, that perpetuates the tendency to transmission teach, when what 
is needed is knowledge of the subject and how to teach it, drawing on relevant 
research findings on subject –specific pedagogy (Essex, 2011). This problem is 
further exacerbated by the large proportion of taught sessions that cover general 
professional skills and themes in isolation from the subject specialism. This risk 
leaving student teachers clear about the general principles of teaching, but not their 
practical enactment in the context of their specialist subject. So, as an example, 
students consider formative assessment but there is no explicit requirement, to look 
at formative assessment embedded in exemplar mathematics topics whereby 
formative assessment is modelled as good subject pedagogy. 
Recommendations 8 and 9: The preparation of student teachers to teach ASN 
pupils remains under-represented in some courses relative to its significance in the 
classroom. Sessions on inclusion tend to be very limited in number and very generic 
in their approach, (see the previous point on the need to embed pedagogic principles 
within specific teaching contexts) The question of how to include diverse learners in 
the classroom should be integrated within all subject specialist sessions, in addition 
to being taught at whole course level. Teaching is frequently too focused on 
medicalised labels for ASN, rather than functional support needs. The consequence 
of this approach is that student teachers are inclined to ask what is wrong with a 
child, rather than how they can adjust their classroom and teaching to maximise 
learning for exceptional children, irrespective of their ‘diagnosis’. This approach also 
risks causing children who are not ‘diagnosed’, or have been incorrectly diagnosed, 
being considered as challenging rather than being understood to be poorly matched 
to their learning environment. Conversely, those pupils who are diagnosed frequently 
suffer the double impact of difficulty in accessing the curriculum and the associated 
low student teacher expectations that ultimately depress attainment still further. 
Student teachers would benefit from a sustained period spent working with staff who 
are experienced at effective inclusion; this might be a helpful requirement of ITE 
programmes (Alexiadou and Essex, 2016; Essex, Alexiadou and Zwozdiak-Myers, 
2019) 
A broad understanding of policy and practice for inclusion is not consistently 
provided by ITE courses in Scotland. For example, on the course that I work on, 
alternative models of exceptionality are explored and critiqued, and the wider policy 
landscape considered in detail, only by that minority of teachers who return to study 
a Masters level qualification in inclusive education. There seems to be very limited 
engagement with the National Framework for Inclusion in the ITE courses that I have 



been involved in, when it could serve as the organising principle of much of the 
course (as it currently does at Aberdeen). At present the Framework for Inclusion 
seems to be crowded out of the curriculum too frequently, other than in 
undergraduate ITE courses. A related concern is that the course with which I am 
familiar is not engendering the observation-reflection-review approach to working 
with exceptional children (European Agency for Special Needs, 2012) that would 
empower student teachers and stop locating the problem with the learner. The 
inclusion of case studies of learners with ASN, or other small-scale practitioner 
research into effective pedagogies for diverse learners, could transform the student 
teachers’ perceptions of such children and their agency in enhancing educational 
opportunities for them. 
 
Recommendations 13 and 14:  
Compared to the system in England, which is opt in, the opt out system appears to 
provide a much wider supply of placements. This is a very positive development and 
one which is to be commended. The role of the mentor in Scotland has been much 
enhanced by the explicit expectation that teachers receive stage-appropriate 
mentoring throughout their teaching career. It is seen as a prestigious and 
strategically important role, from which the mentors derive both status and 
satisfaction. This in turn means that the work is far more frequently assigned to 
experienced staff and/or staff in senior roles. Very inexperienced teachers quite often 
struggle to mentor as effectively as their more experienced counterparts. One 
possible development that would secure the current, very positive, situation would 
be, in conjunction with GTCS, to issue a set of guidelines on expectations of ITE 
mentors in Scotland and, potentially, some sort of recognised qualification in 
mentoring in school. 
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