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INTRODUCTION 

As part of its inquiry on subject choices, the Education and Skills Committee agreed to 
undertake a survey to gather views from head teachers / senior leaders at Scottish 
secondary schools. The survey is one of a number of ways the Committee is gathering 
evidence to support its inquiry into subject choice. 

The Committee had undertaken a similar exercise in 2017, the results of which were 
included in the meeting papers for 3 April; one purpose of this survey was to repeat that 
exercise to see if there had been significant changes in the last two years. 

This paper will discuss the approach taken through the survey, the results and will highlight 
themes that emerged. 

SURVEY APPROACH 

A short survey consisting of 7 closed and three open questions was issued to local 
authorities requesting a response from schools. In addition, School Leaders Scotland and 
the Scottish Council of Independent Schools circulated the link to the survey to their 
membership.  The Committee received a total of 77 responses from these sources. 

Most questions in the survey were closed, offering respondents 4 or 5 point scale or 
yes/no/don’t know response options.  Three questions sought commentary. These 
qualitative responses add narrative to the quantitative data and are a valuable resource of 
contextual information for the Committee. For this reason, the responses to the three open 
questions are anonymised and reproduced in full in Annexes A, B and C. 

Please note that survey respondents are self-selecting meaning results may not be 
representative of the range of views of all head teachers / senior school leaders.  
Therefore, caution should be taken in drawing conclusions from this survey alone. 
The intention is that the results of this survey should be read along with other 
sources of evidence received by the Education and Skills Committee in its inquiry 
on subject choices. 

Respondents were asked for details of the school (e.g. name, Local Authority, roll) 
although answers to these questions were not required to allow schools to respond 
anonymously if they chose.  Analysis using these data therefore are based on a sub-set of 
the full data. 

The final point to note is that the responses to this survey are compared to the responses 
of the similar survey undertaken by the Committee in 2017.  The 2017 survey had a slightly 
larger response, with 87 schools responding.  Furthermore, for the 2017 survey schools 
were emailed directly, rather than via local authorities, SLS and SCIS.  

https://parliament.scot/S5_Education/Meeting%20Papers/20190403ESMeeting_papers.pdf
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RESPONDENT DATA 

As noted above, there were 77 responses to the survey. Eight schools did not provide 
details of their location and two responses were from schools that identified themselves 
from the independent sector.   

Excluding the two independent schools, and assuming all other responses were from local 
authority schools, the responses represents 21% of all local authority secondary schools.  
Taking only the schools that stated which local authority area they are in, the response rate 
was 19% of all local authority schools. 

Figure 1 shows the percentage of schools that responded from each local authority and 
compares it to the percentage of the total local authority secondary schools in Scotland by 
council area. It shows the location of the survey respondents broadly mirrors the 
distribution of secondary schools in Scotland, albeit responses were not received from all 
schools in all local authorities. 

Figure 1: Profile of survey respondents (local authority schools only) 

 

The average school roll among local authority schools reported in the survey was 880 
(standard deviation, 369), which compares to the average roll for a secondary school in 
Scotland of 802 (SD 372).   
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The average percentage of pupils registered for free school meals in secondary schools in 
Scotland is 14.4%.  The average reported FSM registration among respondents was 
14.2% (excluding those that did not supply the data). 

We cannot say that the survey is representative of the population of local authority schools 
across Scotland. Given this, caution should be exercised in drawing generalised 
conclusions from the data. However, the profiles of respondents does broadly reflect that 
of Scottish local authority secondary schools. The number of respondents equates to 
around a fifth of secondary schools. The data therefore provides a useful, if not complete, 
picture of choices available in local authority secondary schools in Scotland. 

A similar spread of schools was represented in the responses to the Committee’s 2017 
survey.  We do not know how many schools responded to both surveys. 

SUBJECT CHOICE QUESTIONS 

What is the maximum number of National 5 qualifications that can be sat in S4? 

Figure 2 shows the percentage of schools that offer either six, seven, eight or nine National 
5s in S4. Forty-two percent (n=32) offer a maximum of six. A further forty-four percent 
(n=34) offer a maximum of seven; and thirteen percent (n=10) offer a maximum of eight 
National 5s in S4. Only one school said that pupils can take nine National 5s in S4.   

Figure 2: Maximum number of National 5s that can be taken in S4 

 

The mean (average) number of National 5s available in S4 was 6.8 subjects. The 10 
schools with the lowest rolls (c500 pupils or fewer) offered six choices. However, there was 
a wide range of sizes of rolls of schools that offered 6 choices (several 1000+).  For 
schools with a roll of 800 pupils or more, the mean was 7.0. For schools with a roll of fewer 
than 800 pupils, the mean was 6.4. The data suggests that there is only a moderate 
correlation between school roll numbers and the maximum number of National 5s on offer 
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at the schools that responded to this survey. The proportion of pupils on free school meals 
(“%FSM”) did not seem to correlate strongly with the number of National 5s a pupil could 
take at the local authority schools that responded to this survey. 

There are differences between the results of this survey compared with the 2017 survey. 
Table 1 shows the data from this survey, the 2017 survey and also includes data reported 
by Professor Jim Scott in his submission to the Committee (p17), where he examines the 
curricular structure of 277 schools’ curricular structures in the current academic year and 
224 schools in the 2017-18 academic year. The gap between the two Committee’s surveys 
is two years, whereas Prof. Scott’s work in looking at consecutive years.  Professor Scott’s 
results are likely to be more reliable, given the larger sample size and a more robust 
methodology (Prof Scott’s sample was not self-selecting). 

Looking at both sources indicates that the maximum subject choices tend to be either six 
or seven, with few local authority schools offering eight or nine subjects and virtually none 
reporting offering five subjects.  Both show a small movement over time with fewer schools 
offering six subject choices and more offering seven.   

Table 1: Maximum National 5 subjects available in S4 

Maximum 
N5/Subjects 

in S4 

E&S Committee 2017 
(n=87) 

E&S Committee 
2019  

(n=77) 

Prof. 
Scott 17-

18 
(n=224) 

Prof. Scott 
18-19 

(n=277) 

5 1% 0% - - 

6 57% 42% 57% 52% 

7 30% 44% 32% 37% 

8 11% 13% 11% 10% 

9 0% 1% - - 

What is the maximum number of Highers that can be sat in a single year? 

The range of responses to this question was between five and seven. Sixty schools 
reported a maximum number of Highers available in a single year as five. Fourteen 
schools said the maximum was six, and two said they offer seven Highers. One school 
reported that it did not cover S5 and S6. There is no apparent relationship in the data on 
number of Highers that can be sat in a single year by the size of school, the %FSM or the 
number of National 5s available in S4. 

How many subjects are offered at Advanced Higher level? 

Seventy schools provided a numeric response to this question, with several responding 
“varies”.  There was a wide variation in the number of subjects offered at Advanced Higher.  
The maximum is 251 and the minimum was 2.  The mean number of subjects offered at 
Advanced Higher was 10.9.  For schools with a roll of 800 pupils or more, the mean was 
higher (12.5). For schools with fewer than 800 pupils, the mean was 9.0.   

                                                
1 This was an independent school.  The maximum for a publicly funded school was 23. 

https://www.parliament.scot/S5_Education/Inquiries/Subject_Choices__Submission_Jim_Scott.pdf
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Can individual pupils take all three sciences (chemistry, physics and biology) in the 
following scenarios: 

At National 5 in S4 

84% said “Yes”.  This is similar to the response in 2017 (83%). 

Twelve respondents (15%) said “no”. Those schools tended to have an above-average 
proportion of the roll registered for FSM.  As the next question shows, those that said ‘no’ 
go on to agree that all three subjects can be taken across the Senior Phase.  

At National 5 over the course of the Senior Phase  

99% said “Yes”.  This is similar to the response in 2017 (95%). 

Only one school answered “No” to this question.  However, this appears to be an error or 
misunderstanding as the same school stated it offered three sciences at Nat 5 in S4. 

At Higher in S5 

84% said “Yes”2. This is similar to the response in 2017 (83%). 

Twelve schools (15%) said “no”. Eleven of these schools had also said that pupils could 
not take 3 sciences in S4 at National 5 and tended to have an above-average proportion of 
the roll registered for FSM.  Again, all of these schools went on to say ‘yes’ to the following 
question - that three sciences could be taken at Higher across the senior phase. 

At Higher over the course of the Senior Phase 

100% said “Yes” to this question. This is similar to the response in 2017 (98%). 

To what extent do the following factors constrain the number of subjects offered in 
your school this year? 

This question offered respondents a scale (a great deal, to some extent; a little; not at all) 
and a range of options. The options were:  

• Difficulties recruiting teachers with the required subject specialisms; 

• Availability of resources (other than teachers); 

• Capacity in the school timetable; 

• Parents' views; 

• Pupils' views; 

• Local Authority guidance; and 

• Skills required for local industries. 

Figure 3 shows the results from the survey to explain the factors that schools feel constrain 
the number of subjects offered by the schools in the most recent year. Few schools said 
that recruiting teachers (n=8) and timetable capacity (10) were “Not at all” factors that 
constrain the number of subjects offered.  The identified factor which scored the next 
lowest response of “Not at all” was Pupils’ views (36).  The factors of recruiting teachers 

                                                
2 From a total of 76 schools, as one school only offers S1-S4 so has not been included in this analysis. 
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and timetable capacity scored highest in both “A great deal” and “To some extent” 
responses.   

Arguably there may be perceived to be little difference between answering “to some 
extent” and “a little”. However, in offering the options the intent was to provide a scale. And 
the shape of the responses indicated that this is how the available choices were 
interpreted by respondents. 

Figure 3: Factors constraining the number of subjects offered in your school this 
year 

 

A similar question was asked by the Committee in 2017 (with fewer options). The results, 
covering the questions that were asked over both surveys, are similar. 

Table 2: Main factors reported as constraining the number of subjects offered, 2017 
and 2019  

  Recruiting teachers Other resources Timetable capacity 

  2019 2017 2019 2017 2019 2017 

A great deal 34% 31% 5% 8% 18% 22% 

To some extent 34% 41% 13% 28% 47% 39% 

A little 22% 15% 23% 36% 22% 32% 

Not at all 10% 9% 58% 29% 13% 7% 

Does your school work with any of the following education providers to offer 
qualifications during Senior Phase for pupils registered at your school? 

Respondents were offered a Yes/No response to this question with four options.     

• Other schools 

• Colleges 

• Higher Education Institutions 

• Other education providers.  
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Twenty-two schools (29%) responded ‘yes’ to all of the options. Only one school, a large 
independent school, responded ‘no’ to every option.  Responses to the individual options 
are shown in Figure 4 below. 

Almost all (97%) schools surveyed collaborate with colleges to offer qualifications and 88% 
collaborate with other schools.  49% collaborate with Higher Education Institutions and 
59% with other education providers. 

Figure 4: cooperation with education providers to offer qualifications during Senior 
Phase 

 

Depth and Breadth  

Respondents were asked questions related to how the introduction of senior phase has 
impacted on depth and breadth of learning in senior phase.  Respondents were 
encouraged to think of depth as being the highest qualification gained and breadth being 
the number of subjects.  Accepting that this approach is quite a blunt and contestable 
interpretation of breadth and depth, respondents were also given the opportunity to provide 
free-text comments on each of these questions so that they could elaborate further on their 
own views on these points. 

Overall, what has been the impact of the introduction of the Senior Phase on pupils' 
ability to attain better qualifications (i.e. school leavers' highest qualifications 
gained)? 

Respondents were given the following options to respond:  

Negative 
Somewhat 
negative 

No change 
Somewhat 
positive 

Positive Don't know 

 

As Figure 5 shows, overall respondents were positive about the impact of senior phase on 
pupils’ depth of learning. Sixty six percent said that the impact was either positive or 
somewhat positive, while only eight percent responded that the impact was either negative 
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or somewhat negative. Twenty-two percent thought there had been no change in this 
respect. 

 
Figure 5: Impact of Senior Phase on pupils’ ability to attain better qualifications 

 

The comments of those who said that depth had been negatively impacted (negative or 
somewhat negative) tended to focus on the narrowing of choice in S4 and the impact this 
has “on the foundation for further study”.  Of those that suggested that the change had 
positively impacted on depth of learning (positive or somewhat positive), the comments 
suggested that benefits had come from a treating S4-S6 as a single cohort, the wider 
collaboration with other education providers and more diverse learning pathways.  All of 
the comments provided by respondents to this question have been anonymised and 
reproduced in Annexe A. 

There was no discernible impact of the numbers of National 5s available to take in S4 on 
the responses to this question.   

Overall, what has been the impact of the introduction of the Senior Phase on the 
breadth of pupils' attainment (i.e. number of subjects studied)? 

The format and choices for this question was the same as the previous question.  There 
was a much more mixed response to this question, with 34% answering that the impact of 
senior phase on breadth had been negative or somewhat negative, 27% said there had 
been no change, and 38% had said that it had been somewhat positive or positive. 
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Figure 6: Impact of Senior Phase on the breadth of pupils’ attainment 

 

The comments from those that responded that breadth had been negatively impacted 
(negative and somewhat negative) tended to focus on the number of national qualifications 
that could be taken in S4, a number particularly highlighted the impact on modern 
languages. A number of responses acknowledged that breadth in terms of the number of 
courses that could be taken had reduced S4, but some comments do not suggest that the 
respondents a negative outcome overall.  Two comments below illustrate some of the 
range of responses of those who responded that breadth had been negatively impacted. 

 “We have found that art, music and languages have particularly suffered.” 

“There has been a reduction from 8 Standards/Intermediates to 6 National so 
factually, there has been a reduction in S4. Thereafter, our model levels out and 
pupils can complete the same number of qualifications overall. The benefit is that 
we can now offer 6 Highers in S5. Consortia and the breadth of in school offer is 
significantly improved.” 

Of those who said that there had been no change in terms of breadth, some said that they 
did not change their approach to the curriculum, and others suggest that other factors have 
influenced breadth rather than the instruction of senior phase, mentioning preparation in 
BGE, resources and teacher shortages. 

Of those that answered that there had been a positive impact in terms of breadth, the 
comments tended to highlight the full 3-year experience provided more breadth, that the 
range of courses is greater (e.g. more vocational options), and that there are greater 
opportunities for partnership with colleges, other schools and HEIs.  A number 
acknowledged that a reduction in courses in S4 could have a negative impact. 

All of the comments are anonymised and included in Annexe B. 

Do you have plans to make any of the following changes 

The survey asked if there were plans to make changes in three areas:  
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• The number of courses that could be taken in S4. 

• Opportunities to take Highers in a subject without first taking a National 5 
qualification. 

• Opportunities to take 3 sciences in a single year. 

A summary of responses is presented in Figure 7 

Figure 7: Plans to make changes to subject choices  

 

Increase the number of courses that can be taken in S4 

Just over a quarter of respondents said that they did have plans to make changes to the 
number of courses available in S4, while two thirds said they did not. Of those schools that 
said ‘yes’, nine currently offer six National 5s in S4; a further nine offer seven National 5s 
in S4 and two offer eight National 5s in S4. There did not appear to be a pattern of school 
size, %FSM or location for the schools that answered ‘yes’ or ‘no’ to this question. Courses 
in responses to this question may refer to non-NQ subjects. 

Increase opportunities for pupils to take Highers without an N5 in that subject 

More than a quarter of respondents said that they did plan to increase opportunities for 
pupils to take Highers within a National 5 in that subject, while just over half said they did 
not. Again, there did not appear to be a pattern of school size, %FSM or location for the 
schools that answered ‘yes’ or ‘no’ to this question. 

Offer pupils opportunities to do three sciences in one year 

Just over a quarter of respondents said that they planned to offer pupils opportunities to do 
three sciences in one year, while more than half did they did not. All of the schools that 
said ‘yes’ also indicated that pupils could currently take 3 sciences in a single year at both 
National 5 and Higher. It is unclear therefore how to interpret the responses to this 
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question.  The responses may refer to changing the opportunities to study sciences in 
ways other than the number of NQs that can be taken in a single year.  

Comments in answer to the next question suggested that taking three sciences in a single 
year may not be advisable.  One respondent said: 

As a school, we would not recommend any young person study more than two 
sciences (Biology, Chemistry, Physics) in any one year. No HE/FE course currently 
requires this as an entry requirement. We believe that it is not always advisable to 
narrow an individual curriculum to such an extent - pupil preferences change and as 
courses progress, difficulties not previously experienced can occur.   

Do you wish to make any comments about subject choice in Senior Phase or BGE? 

Respondents were given the opportunity to provide general comments on Senior Phase 
and BGE. These are reproduced in Annexe C. There were a wide range of views 
expressed. Some themes are highlighted below.  Looking back on the comments received 
by the Committee in its 2017 survey show that similar, and similarly diverse views, were 
evident then too. 

Staffing and resources 

A number of respondents highlighted staffing as a particular barrier. For example: 

The biggest constraint on subject flexibility is nothing to do with the questions you 
have asked.  Indeed, it is everything to do with staffing formulas and the reduction in 
several years ago.   

Due to financial constraints there is an increasing challenge in providing a diverse 
range of curriculum pathways from BGE through to Senior Phase. We also find it 
difficult to recruit appropriately qualified teachers in STEM subjects.  

The impact of constantly reducing budgets is still to be fully felt.  Government and 
local authority councillors making cuts to school staffing and budgets will start to bite 
and we will see subjects having to drop out of the curriculum because of those cuts.   

2-2-2 or 3-year Senior Phase? 

A number of comments referred to 2-2-2 structure and others praised the combined 3-year 
senior phase: 

I am delighted that our school, based years of experience, visits to other schools in 
different parts of the world and on feedback from parents, pupils and staff, retained 
a traditional 2/2/2 curriculum structure. Languages continue to go from strength in 
our school as do Sciences. 

Previous high emphasis placed on the final year of the BGE has left many middle 
leaders wary of progressing students at a more natural pace in preparation for the 
senior phase.  This is a particular concern for subjects which are more knowledge 
rather than skills based.  The knowledge required to complete a National 5 can be 
too extensive for students who require additional time to consolidate this if they 
were to study 7 Nat 5's in S4 rather than 6 and for many of us, that is the majority of 
our student cohort.  The only solutions we have seen that actually work are either 
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reverting back to a 2+2+2 model or increasing the time for each subject in the senior 
phase, thereby reducing the number of subjects. 

The mandatory split between the BGE and SP has not created the more balanced 
approach to learning that was intended. S4 has become too much of a compressed 
year delivering qualifications or schools are fudging the S3/4 divide to create the 
time necessary to deliver NQs. It should be much clearer to all schools that it is for 
them to determine the right time to start NQs with pupils rather than maintaining this 
arbitrary distinction between the BGE and the SP. If NQs could be openly started in 
S3 I strongly suspect that the number of schools offering more than 5 NQs in S4 
would rise dramatically. This would counter the narrowing of the S4 curriculum that 
has happened with only minimal narrowing of the S3 curriculum for most pupils. 
This would require a re-designation of BGE to the end of S2 but that, perhaps, 
would be no bad thing. 

The Senior phase has given us great flexibility and we now have a wider offer to 
pupils than any previous time and our courses are better matched to their abilities 
and to their needs. The economies of scale we have gained where we can run 
classes with S4-6 pupils is key to this. Our staff have invested significant time and 
effort in adapting our BGE so that it prepares young people for the senior phase and 
dismantling this would have significant workload implications.   

We moved to a model that enables S4,5 and 6 to be timetabled as one cohort, this 
has increased flexibility of the courses we can offer and the level that young people 
can study at; we now meet the needs of almost all young people with regards 
course choice and level. 

The key issue is one of diverse and varied routes through the senior phase that lead 
to HE, FE or employment. The interesting development areas are Foundation 
Apprenticeships, National Progression Awards and Skills for Work courses as 
alternatives to National 4,5 and Higher qualifications. In this respect a move back 
toward 7/8 qualifications would have a detrimental impact on these new progression 
routes that are raising attainment for young people who are not seeking to follow the 
N5>Higher>University route. 

Breadth and depth 

The additional breadth and flexibility of senior phase is highlighted as a positive by many 
schools: 

The number of subjects on offer is not the issue. It is the breadth of courses 
available that schools should be focusing on. The development of courses to suit 
the needs of pupils is central. Making better use of local schools and colleges to 
increase the breadth of the curriculum offer is one way to achieve this when school 
have finite resources. 

CfE has shaken up traditional approaches to pathways with young people, and their 
parents, willing to consider alternative courses/qualifications and with partner 
providers and employers really coming on board in real partnership. For our young 
people it is a great time to be in education despite the financial difficulties. 

Others felt the opposite: 
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CfE was a terrible restriction on depth, breadth of study, choice. It has not fulfilled its 
ambition. to all. Too many who thought they knew better than parents, pupils and 
teachers.  There inflexibility supported by HMI Reports undermined the ambition of 
what CfE should have been about.   

Some described a trade-off of breadth and depth and one called for greater central 
guidance on the senior phase: 

HMIE refuses to say which senior phase curriculum models are positive exemplars 
and stresses instead the paramount importance of local context.  This is 
understandable at one level by can be at the cost of national clarity.  We should 
perhaps revisit at a national level the discussion about breadth at S4 level.  
Effectively reducing senior phase from four years to three years (S3-6 v S4-6) has 
made the challenge of achieving both breadth and depth all the greater and 
arguably increased the challenge of ensuring pace and challenge throughout S1-3.  
Those who say we must have five or six subjects in S4 are right from the depth 
point of view, those who argue for 7 are right from the breadth point of view.  
Perhaps the solution is to bring S3 back into play.  Why do we assume that 
a10yr/3yr split is the correct balance between BGE and SP? 

A number of responses argued that schooling has changed and there should be a broader 
focus on what is important in senior phase: 

We need to promote increased understanding of the Senior Phase curriculum as the 
totality of learner experiences and not just subjects studied. 

 
Ned Sharratt 
SPICe Research 
17 April 2019 
 

Note: Committee briefing papers are provided by SPICe for the use of Scottish 
Parliament committees and clerking staff.  They provide focused information or respond 
to specific questions or areas of interest to committees and are not intended to offer 
comprehensive coverage of a subject area. 

The Scottish Parliament, Edinburgh, EH99 1SP  
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ANNEXE A 

Comments on—  
Overall, what has been the impact of the introduction of the Senior Phase on pupils' 

ability to attain better qualifications (i.e. school leavers' highest qualifications 
gained)? 

Don’t Know 

The S4 cohort (2018-19) will be the first cohort who will complete the new curriculum 
architecture at St Thomas'. They have experienced a S1-S3 BGE and then chosen 7 
National Qualifications in S4.  

Difficult to quantify reasons for Improvements in attainment - not reliably linked to 
introduction of Senior Phase. 

The school has seen generally rising results for some time but it is impossible to say 
whether this has anything to do with the introduction of the Senior Phase. 

Negative 

As a school that previously presented students for exams in S3, change has impacted very 
negatively. 

Perhaps self-inflicted, but our school chose to narrow to five subjects in S4, which 
impacted on attainment, subject uptake and the breadth of the curriculum. Some subjects 
were eliminated from the curriculum and pathways narrowed. We have worked to rectify 
this since. 

Somewhat negative 

Authority instruction to follow only six subjects in S4 has impacted for some learners in 
terms of breadth and restricts pathway options if learner isn’t looking to complete all three 
years of senior phase. 

Pupils have been able to study less qualifications during their S4 year. Pupils often have to 
resit the same qualification during S5 which is demotivating for them. Running some 
classes at a dual level has become more difficult in some areas" 

One year for National 5 seriously reduces choice which then impacts later on the 
foundation for further study. 

No change 

We did not deviate from a curriculum which delivered a wide choice to pupils with 
considerable success year on year. 

In terms of highest qualifications, probably no change from pre-CFE. 

Not relevant 

Our pupils undertake course choice in S2 prior to entry to S3. We have not identified any 
potential gains for our young people by delaying course choice or altering the number or 
level of subjects which pupils can access in S4 and beyond. 
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We were an early presentation School some years ago. At this point attainment and 
achievement was higher than it is now. We are on an upward trend re attainment and 
achievement but this cannot be reliably linked to the Senior Phase.   What is evident is the 
switch between S3 into S4. The demands of S4 with N4, N5 are significant and youngsters 
in S3 need some time in this year to begin to prepare themselves for the work that lies 
ahead in S4. 

Our school retained a 2/2/2 model which, in our context, works for us. 

Somewhat positive 

Focus on alternative curriculum options that develop skills needed for moving into a 
positive destination. Broader range of qualifications - not just Nat 5, H and AH. 

Our statistics show a consistent pass rate since 2014 with little fluctuation. 

The 3 year Broad General Education has allowed for better learning and development of 
skills. This has led to better learning and in some cases overall achievement in the Senior 
Phase.  This has been in part due to schools having the freedom to design structures and 
incorporate pathways to best meet the needs of learners within the individual context of 
each school and local community and in part due to the creativity of time table 
arrangements and partnership availability.  National 4 has not been particularly successful 
in engaging learners and the difficulty in determining aspirational but realistic early 
presentation levels is an ongoing challenge.  It is difficult to establish meaningful 
comparisons due to a number of factors such as the increased length of some exams, the 
varying components of awards e.g. assignments and also practical subjects that have only 
recently seen the introduction of a written paper. 

We timetable S4-S6 as a senior group and this has allowed us to run a more efficient 
timetable and run more classes at different levels, which has had a positive impact on 
pupils being given greater choice and being able to pick up the subjects they want at the 
levels they want. Transport issues re. access to partnership colleges and a lack of a 
concordant timetable with neighbouring schools seriously hampers our ability to be even 
more flexible in the choices we offer to our senior pupils. 

Particularly since we returned more choice, greater number of subjects studied in S4. 

Narrowing in S4 has allowed for greater depth in those subjects and greater breadth in S3. 

I don't believe the introduction of the senior phase has been a key driver. 

Positive 

It has facilitated improved pathways for young people meeting a greater range of learners 
needs than previously. 

Running S4,5,6 together has allowed for greater choice a viability of classes being a small 
secondary. 

We run an integrated 4-6 timetable which allows for economy of scale which for us as a 
small school is invaluable. 

With fewer subjects our pupils have performed better. 
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I think this is a very individualised question which needs to take account of the importance 
of the learners’ pathways that pupils go onto.  The introduction of the Senior Phase has not 
had a negative impact on pupils but has enhanced the variety of qualifications available to 
pupils to enable to them to participate as long as they wish to in a school environment.  It 
has also had a positive impact for us on a much more collaborative approach to the 
education we provide pupils. 

The Senior Phase has significantly improved outcomes for young people. It supports 
increased learning pathways and greater skill development supporting more young people 
to be 'work ready'. 

The Senior Phase approach has ensured that the traditional dividing lines between school, 
college, universities and employers have been challenged and schools have developed 
more bespoke curriculum offerings for pupils to suit their intended pathway/destination. 

The ability to provide a BGE allows youngsters to come back to subjects in S5/6 
regardless of whether they were taken in S4.  The problem of youngsters taking on too 
much in S4 with 8 subjects (and then not having progression in s5/6) is also mitigated. 

Introduction of Foundation Apprenticeships, HNC's, etc. have widened opportunities 
available to our Learners. 

No age and stage so pupils can take Higher in S4 and N4/5 in S6 if appropriate. 

Locality planning is very effective and has improved pupil choice.  Progression pathways 
are much more suited to individuals than the former system of school only provision. 

Given the size of our school, the alteration to the revised senior phase model of 6-6-6 
means that we timetable S4-6 together. This enables us to make a much broader curricular 
offer to learners and still enables learners to leave school with up to 18 qualifications (the 
exact same number as was on offer pre CfE). We are confident that pupils in our school 
have greater choice than was ever on offer in the previous model. 

Achievement has improved generally.  BGE structure is helping pupils to achieve well. 

We are about to introduce more skills for work type qualifications and this will further 
enhance provision in the Senior Phase. 

More young people are seeing a pathway through Senior Phase rather than single year 
achievement meaning that S6 in particular is becoming more meaningful and productive. 

3 year senior phase means many learners can take subjects at the level appropriate for 
their stage, not constricted to their age. E.g. we have many learners sitting Higher in S4, or 
N5 in S6. This is because we have a true Senior Phase with classes populated by learners 
from all 3 years. Also, by having a common timetable across 3 years we can collaborate 
with partners such as [colleges] to offer 200 learners/year a blended school College 
experience, including 40+ Foundation Apprenticeships. 

Our school has continued to improve in terms of number of Higher qualifications being 
achieved by a greater number of young people. 

We have been able to offer a wider range of courses through the economies of scale in 
running S4-6 as one block. 
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Requires a common schematic over a number of schools. 

Improved attainment over a 5-year period - this is not necessarily down to just the 
introduction of the Senior Phase. 
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ANNEXE B 

Comments on—  
Overall, what has been the impact of the introduction of the Senior Phase on the 

breadth of pupils' attainment (i.e. number of subjects studied)? 

Don’t Know 

Pupils will have chosen 8 standard grades, this is now 6 nationals as per the guidance we 
are asked to follow (though not all Schools). So the impact at a simple level is less breadth. 
That said, pupils need more time as the demands of N5 are pitched at a higher level than 
that of SG band 1/2. There is a knock on where in S6 a pupil may have exhausted their 6 
N5's... taken 5 of them onto Higher.....thus leaving 1 subject for S6. Most Schools ask S6 
to take 3 or 4 so this means taking subjects you last studied in S2/3. It is difficult to know 
the exact impact - our attainment has stayed fairly static until last summer with S4. 

Negative 

Subjects such as Art, Music, Modern Languages have been impacted most. 

Having been inspected at the time of the Mantra for changing from 2+2+2, we were forced 
to change to 6 subjects in S4. Sadly, what this means is the wider interest subjects get 
dropped. Languages clearly being an example.  They rarely get picked up again later. 

As above: [As a school that previously presented students for exams in s3, change has 
impacted very negatively.] 

Somewhat negative 

Only 6 N5s in S4, so not as great breath. 

CfE has led to a move away from an approach that ensured breadth until the end of S4 by 
stipulating that pupils take courses covering a range of curricular areas.  This can increase 
opportunities for specialisation e.g. 3 sciences, but can impact negatively on other subject 
areas - in our school most Modern Languages.  Where schools have gone to 5 or 6 
courses in S4 this problem can become more acute. 

In S4 only to be honest but we do have a number of pupils who leave at the end of S4. 

We have found that art, music and languages have particularly suffered. 

Six subjects in S4 has narrowed traditional subject choice achievement here, however 
using creative approaches there are other courses which add to the overall portfolio of 
qualifications achieved. 

As above [Pupils have been able to study less qualifications during their S4 year. Pupils 
often have to resit the same qualification during S5 which is demotivating for them. 
Running some classes at a dual level has become more difficult in some areas] 

Single cohort of S4-6 can homogenise options choices re number of subjects. 

Reduction from 8 to 7 in S4, however well justified, inevitably reduces the number of 
qualifications available. 
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Previously would have chosen 7 standard grades 

There has been a reduction from 8 Standards/Intermediates to 6 National so factually, 
there has been a reduction in S4. Thereafter, our model levels out and pupils can complete 
the same number of qualifications overall. The benefit is that we can now offer 6 Highers in 
S5. Consortia and the breadth of in school offer is significantly improved. 

Moving to 6 in S4 may limit options in S5/6. 

We have slightly reduced the maximum number of NQs in S4 from 8 to 7 but other than 
that there has been no impact on breadth of attainment. 

It was negative because of decisions taken by the HT at the time to narrow the curriculum. 
Subsequent HT's have reversed the decision to narrow and we are seeing an improvement 
in the breadth of our offering. 

We have reduced the number of qualifications possible in S4 to seven. However, we 
continue to offer flexibility by considering individual strengths - e.g. young people who have 
additional language skills are encouraged to achieve an additional qualification, either at 
Nat5 or Higher. 

Negative: one less subject compared with S grade 

The school has plans to move from 6 subjects in S4 from the current model that allows 6. 
(Sic) 

No change 

We did not deviate from a curriculum which delivered a wide choice to pupils with 
considerable success year on year. 

Does not impact at H level. Reduction at Nat 5 level in S4 for more able pupils, but 
attainment over 3 years is a much better option for many pupils. 

It is not the introduction of the Senior Phase that is the issue. It is the planned preparation 
in the BGE that is the issue. There are many different approaches to the BGE that may 
have an effect on how prepared pupils are for qualifications in the Senior Phase. Some 
early LTS/Education Scotland guidance about no qualifications in S1-3 was interpreted by 
many schools as an instruction to not learn the necessary skills and knowledge for 
qualifications; which is very different than taking pupils through an NQ course. 

Not relevant. 

The breadth of options available to pupils has declined, but this is a result of budget 
restrictions and a 10% reduction in teacher numbers and not the introduction of the Senior 
Phase per se. 

There was a negative impact in the 3 years in which we operated a combined S4-6 phase 
with only 6 subject offerings.  This had a negative impact on uptake and breadth of 
attainment.  We have reversed this decision. 

Retention of 2/2/2 was key in ensuring that breadth of choice was retained. 
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Somewhat positive 

Same a previously with additional vocational qualifications and NPAs for example.  

Given the number of Polish pupils in our school we have had success in offering A level 
Polish In association with a Higher Education establishment over the last two years. 

It has allowed us to look at College and e-schooling. 

Concern that the options can be skewed to one subject area and not a breadth of subjects 
for some young people; this causes concern if they change their career path in S5/6. 

Pupils used to be able to study 8 NQs in S4 which has dropped to 7.  We believe that 7 
gives a nice balance which allows enough pupil choice and progression pathways. 

While pupils can only achieve a maximum of 7 qualifications in S4 as opposed to 8 (before 
NQs) I think that pupils can still achieve an equally broad range of subjects if not broader. 

Less linear progression with more willingness to try different subjects. 

Positive 

The new curriculum has been planned, constructed, and implemented with the support of 
staff, pupils, and parents. I have a parent council sub-group who I have met to analysis the 
curriculum to ensure the school tries to get it right for every child.   I believe the curriculum 
is positively regarded." 

If this is looked at within the totality of the Senior Phase then it is positive; if people 
continue to look at the Senior Phase as a year by year progression then initially it could be 
seen to be negative.  I don't believe this is the case but people's perceptions if they deal 
with current education models in "old money" will perceive this to be the case. 

We offer between 5 and 7 national qualifications so have increased flexibility. We are also 
working more with colleges, employers and partners to provide a curriculum that better 
meets learners needs.  

As most of our pupils stay on into S5 and S6 we can offer much more breadth and depth 
than before and attainment has risen accordingly. We would like to be able to offer an even 
wider range of options with regard to partnership working with colleges re. Foundation 
Apprenticeships etc but find that the travel times to these options and the negative 
consequences on school attainment by pupils missing subject lessons while at college is a 
concern. Colleges appear relatively inflexible in looking to find outreach solutions where 
college delivery takes place in a school rather than pupils travelling to college (obviously 
taking into account that some courses cannot be run in a secondary school as we do not 
have appropriate resources). Increasing concerns about shortages in certain subject areas 
is of major concern and will inevitably lead to restrictions in what we can offer- looking at 
digital/IT solutions is something that needs to be looked at closely and requires proper, 
sustainable funding- especially as a large minority of our catchment is now supported by 
adequate broadband connections. 

Across all 3 years, learners accumulate a much broader suite of qualifications than the old 
8 into 5 into 3 of SG, H, AH. 
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Overall improvement by the end of their senior phase. Pupils are encouraged to see this as 
a 1, 2 or 3 year block according to how long they plan on staying and to develop depth and 
breadth in that time. 
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ANNEXE C 

Responses to – 
Finally, do you wish to make any comments about subject choice in Senior Phase or 

BGE? 

We need to promote increased understanding of the Senior Phase curriculum as the 
totality of learner experiences and not just subjects studied. 

An increased focus on the SCQF framework regarding pupil achievement and attainment 
would further support increased flexibility and better meet the challenges faced by schools. 
Schools/teachers should be able to meet the needs of a range of learners within classes 
and differentiate outcomes based on the selected assessment method e.g. National 
Progression Award or National 4/5 Qualification. Potentially the expectation of teachers to 
offer a range of different curricula in the same class is becoming too unrealistic, possibly 
eroding the quality of the learning experience for all learners. The traditional assessment 
methodology driven by the SQA must change. To ensure ‘personal best’ with regard to 
depth of learning for every learner, teachers need to be freed of the overbearing 
assessment shackles of the SQA. 

1/ The number of subjects on offer is not the issue. It is the breadth of courses available 
that schools should be focusing on. The development of courses to suit the needs of pupils 
is central. Making better use of local schools and colleges to increase the breadth of the 
curriculum offer is one way to achieve this when school have finite resources.  

2/ The number of qualifications achieved is a cultural change that needs to be more 
transparent. Currently, parents struggle when pupils do not sit the 8 qualifications in S4 
and 5 qualifications in S5 because this was the experience of their generation. Foundation 
Apprenticeships is a case in point because it meant that some able pupils would not sit 5 
Higher NQs in S5, only 4. An ethos that signals that the number of qualifications is the aim 
of education in the Senior Phase must be avoided. 

3/ Sciences is not a big issue for our local circumstances and very little need for it in 1 
sitting.  I would argue this is narrowing the curriculum on offer. 

The biggest constraint on subject flexibility is nothing to do with the questions you have 
asked.  Indeed, it is everything to do with staffing formulas and the reduction in several 
years ago.  The school Time Table is harder than ever before to make work due to 
maximisation of teacher contact time as a result of the staffing formula.  This is not 
consistent across Scotland.  A school in another LA can have 10 more staff than mine.  
This is where any restrictions lie. 

Allowing a free choice of 4 subjects in S3 has allowed learners to lay a foundation for their 
S4 courses. By giving them an 'update' at the end of S3 allows learners to confirm their 
choice as they progress or change their minds. 

Although it is possible to study 3 sciences in one year, this tends to happen only after 
parental request.  Pupils are encouraged to keep as wide a curricular choice as possible 
and are reminded that 3 subjects from any one curricular area can be achieved over the 
course of the Senior Phase and not necessarily in any one academic year. 

As a school, we would not recommend any young person study more than two sciences 
(Biology, Chemistry, Physics) in any one year. No HE/FE course currently requires this as 
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an entry requirement. We believe that it is not always advisable to narrow an individual 
curriculum to such an extent - pupil preferences change and as courses progress, 
difficulties not previously experienced can occur.  However, should a young person with 
achievable aspirations make a strong case to study three sciences, we would do our best 
to facilitate this. 

BGE is not a good foundation for pupils moving on to national qualifications. The 
attainment of a level in BGE does not articulate well with the experience of obtaining a 
National 4 qualification in most subjects. In Senior phase the opening up and broadening 
of choice on paper is great but in reality this does not work for most pupils who travel 
between institutions. It is a costly scheme built on sand when we are reliant on taxi 
companies to move pupils on time. The opportunities for FA has been positive largely 
because only pupils with correct qualifications are permitted to study. Unfortunately this is 
not always the case when pupils choose options in the Senior Phase. 

BGE was I believe intended to allow for greater breadth and depth of learning but what it 
did was bring confusion and increase work load.   

CfE has shaken up traditional approaches to pathways with young people, and their 
parents, willing to consider alternative courses/qualifications and with partner providers 
and employers really coming on board in real partnership. For our young people it is a 
great time to be in education despite the financial difficulties. 

CfE was a terrible restriction on depth, breadth of study, choice. It has not fulfilled its 
ambition. to all. Too many who thought they knew better than parents, pupils and teachers.  
There inflexibility supported by HMI Reports undermined the ambition of what CfE should 
have been about.  This has been repeated in the debacle over the introduction of, and 
assessment of, new national qualifications which continues to rumble on with a 
bureaucracy which gets heavier with reduced resources, too much assessment leading to 
pressures on pupils, course that teachers are struggling to cover with exams introduced 
earlier, ever longer national exams, some as long as degree exams, pressures on pupils 
with ASN requirements spending 3 hours on Higher assessments,  too heavy handed 
administration by SQA, lack of trust of teachers. 

Due to financial constraints there is an increasing challenge in providing a diverse range of 
curriculum pathways from BGE through to Senior Phase. We also find it difficult to recruit 
appropriately qualified teachers in STEM subjects. The demands of offering more 
vocational pathways are increasing and require further partnership working with colleges 
and local industries. 

For clarity, I have assumed "constraint" in question 4 to mean "influence". In Question 8:  
Pupils are encouraged to progress from N5 to Higher in S5; however, if pupils wish to 
'crash' a Higher in S5 for career reasons, this is permitted.  Any pupil can 'crash' any 
Higher in S6.  

For the majority of pupils in this school they have a choice that could involve as many as 
18 choices over the senior phase.  This is a strength of the school and allows us more 
breadth for more pupils. 

Form next session (2019/2010) S4 pupils will continue with their seven S3 subjects giving 
a greater opportunity to gain an extra qualification. Although the majority of our pupils do 
stay on to S5/S6 this will benefit those who leave after S4.  
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Guidance was clear when CfE began. BGE is S1-3 and Senior Phase is S4-6. This was 
not followed through and now we have a 'blend' of models across the city / country. Pupils 
in S4-6 are under pressure to perform quickly as the courses are 1 year / 2 terms - if as a 
School you hold the BGE S1-3 entitlement. We are moving towards S3 being used as a 
step to prepare young people for the demands they will face in S4 N4, N5 courses as it is 
viewed in the best interests of our pupils' outcomes and their health & wellbeing. 

HMIE refuses to say which senior phase curriculum models are positive exemplars and 
stresses instead the paramount importance of local context.  This is understandable at one 
level by can be at the cost of national clarity.  We should perhaps revisit at a national level 
the discussion about breadth at S4 level.  Effectively reducing senior phase from four years 
to three years (S3-6 v S4-6) has made the challenge of achieving both breadth and depth 
all the greater and arguably increased the challenge of ensuring pace and challenge 
throughout S1-3.  Those who say we must have five or six subjects in S4 are right from the 
depth point of view, those who argue for 7 are right from the breadth point of view.  
Perhaps the solution is to bring S3 back into play.  Why do we assume that a10yr/3yr split 
is the correct balance between BGE and SP? 

I am delighted that our school, based years of experience, visits to other schools in 
different parts of the world and on feedback from parents, pupils and staff, retained a 
traditional 2/2/2 curriculum structure. Languages continue to go from strength in our school 
as do Sciences. For a number of years in the 2012-16 era far too much time and effort was 
wasted and expended on curriculum structure at the expense of focusing on learning and 
teaching and attracting and retains the best teachers. All of our pupils study at least 
language until the end of s4 and all take science. As a school we believe that a broad 
based curriculum (STEAM rather than STEM) serves us best.  

I am very proud of the curriculum model that we are developing here and believe it to be 
well thought through in terms of breadth and depth, whilst taking into account the dynamics 
of the local economy and partnership work with others.  I am concerned that people do not 
have this broad understanding of curriculum models and that opinions that are held or 
voiced are based on outdated knowledge and understanding of the CfE.  This needs to be 
addressed. 

I believe at our school has a good choice however, more generally, I would be concerned 
about  equity of opportunity across authorities, where schools in high deprivation offer 
fewer Nationals and less choice or that, due to budget cuts, departments just disappear. 
For example, Angus Council [not the LA that this school is based in] just stopped teaching 
German. Some departments are also very vulnerable to pupil choice which can fluctuate. 
There are also some schools where there can be single teacher departments like Classics 
where if a teacher leaves they can be hard to replace. Within Subject areas for example 
there can be wide variation, for example at this school offers Higher Politics, Sociology 
from next session, Classical Studies, Latin, Environmental Science in addition to History, 
Geography and Modern Studies, where as some authorities only offer two for example 
some schools in Angus do not offer Modern Studies.  

I feel that the issue is more to do with the qualifications. We work hard to keep going as we 
have been but do feel that staffing is tighter in real terms. 

If we are to continue with BGE in S3, we only have the time to offer 6 subjects per student 
in S4.  If we were to go down the old route of S3/4 as one stream, eg, 2/2/2, we would now 
not have the staffing capacity to offer relevant courses to less academic S5s who were not 
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able to take Highers- there is very little vocational opportunities in [this rural area, e.g.] 
college courses, etc.  

In our context, variants such as an integrated S4-S6 timetable reduces options for less 
academic pupils - real gains for pupils would have required an expansion in teacher 
numbers of around 4%. In reality they have declined by 10%.  

The DYW programme has been successful to some extent and now offers a much-
improved range of options following a period of serious decline on the formation of the 
Regional Colleges. 

Countries with a BGE phase do not have national qualifications in the year following. Most 
have a divergence of pathways for young people beyond the BGE phase. In Scotland the 
grafting of the BGE concept onto all-through secondary schools with a national 
examination system from S4 creates a fundamental discontinuity. As the SQA data 
indicates, too many young people have been ill-prepared for the challenges of NQs and/or 
have been presented at the wrong level. 

Increased opportunities throughout the Senior Phase have allowed young people to gain 
the necessary employment skills to ensure they are ready for work.  In addition to this, staff 
have a greater awareness of the range of opportunities available at SCQF levels 5 and 6 to 
ensure progression and attainment which is not always linear in nature. We have bucked 
the trend in modern language uptake primarily due to a change from French to Spanish as 
L2 within the cluster and staffing changes that have accompanied this.  There has been an 
increased uptake of music, driven by a recognition that young people achieve positive 
outcomes in the subject and we have been more proactive in encouraging young people 
with an interest in music to pursue this subject area and allow for progression within N5, 
Higher and Advanced Higher. 

Local Authority is still dictating the senior phase model.  In our opinion the school would be 
better suited with a different model which would benefit pupils from SIMD 1 and 2. 

Our council has previously instructed us to move to 6 subjects in S4.  Whilst this may be 
relaxed shortly, the additional resetting of budget and rationalisation of staffing allocations 
may not allow us to increase number of subjects in S4 without impacting on what we are 
able to offer in BGE and over a 3 year Senior Phase programme.  We also unfortunately 
face a slightly falling roll with associated impact on formula staffing entitlement.  I do also 
worry that there is likely to be further impact upon opportunities to ensure skills for life, 
learning and work for all and on wider achievement and experiences offered by staff 
through 'goodwill'." 

Our range of subjects and qualifications offered has increased in the senior phase over the 
past few years. 

Personalisation and choice are an essential part of providing depth in learning. This allows 
more time to be spent in particular aspects of each curricular area. To promote successful 
learning and confident individuals, young people need the experience of making 
meaningful choices in order to develop their sense of engagement in and taking ownership 
of their own learning. Where we have been able introduce limited personalisation and 
choice at earlier stages, (BGE) we have seen significantly improved results in the senior 
phase, increased motivation by learners and significant reductions in classroom disruption 
leading to significant reductions in exclusions. 
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Previous high emphasis placed on the final year of the BGE has left many middle leaders 
wary of progressing students at a more natural pace in preparation for the senior phase.  
This is a particular concern for subjects which are more knowledge rather than skills 
based.  The knowledge required to complete a National 5 can be too extensive for 
students who require additional time to consolidate this if they were to study 7 Nat 5's in S4 
rather than 6 and for many of us, that is the majority of our student cohort.  The only 
solutions we have seen that actually work are either reverting back to a 2+2+2 model or 
increasing the time for each subject in the senior phase, thereby reducing the number of 
subjects. 

Recruitment of teachers, especially in key subject areas is a major cause for concern and 
is leading to a restriction of options within the senior phase. 

Smaller schools also face a significant challenge in appropriately timetabling and this is 
leading to significant numbers of bi/tri-level classes. It is becoming increasingly difficult to 
offer a suitable Advanced Higher experience. 

Schools are working well together to support options and their is increasing opportunities 
to work with partners to support options in the senior phase  

Shortage of teachers in some subjects has forced schools to make decisions based on 
factors other than what is best for young people. The national body overseeing Scottish 
education needs to co-ordinate its energies on resolving this. Regardless of the quality of 
learning and teaching, if a subject is not offered the attainment in it will be nil. 

Splitting S4 from S5/6 allows more subjects to be studies in S4 thereby boosting choice 
possibilities beyond that year. 

The delivery of courses is being led by the SQA not by the needs of pupils. The lack of 
articulation between nat 4 and nat 5 in some subjects is very problematic 

The final year of the BGE (S3) has become a difficult transition as pupils must continue to 
study under all the curricular areas. At this stage of their education some pupils wish to 
drop an area to focus on others but they are not able to do this and are forced to continue 
to study in areas they are less motivated in. As they move to the Senior Phase this puts 
pressure on courses requiring to be completed in 1 year to allow presentation at the end of 
S4. The removal of the automatic fall-back position for those not achieving an award at 
National 5 has also removed the safety net for those wishing to attempt National 5. Pupils 
sitting National 4 qualifications with no exam also feel undervalued and as a result, some 
can feel demotivated. 

The impact of constantly reducing budgets is still to be fully felt.  Government and local 
authority councillors making cuts to school staffing and budgets will start to bite and we will 
see subjects having to drop out of the curriculum because of those cuts.  Staffing cuts has 
an obvious impact on Advanced Higher provision.  Rural schools cannot simply work as a 
cluster of schools to increase their curricular offer and expect to be successful as the 
distances between schools is large and the availability of transport is prohibitive. 

The key issue is one of diverse and varied routes through the senior phase that lead to HE, 
FE or employment. The interesting development areas are Foundation Apprenticeships, 
National Progression Awards and Skills for Work courses as alternatives to National 4,5 
and Higher qualifications. In this respect a move back toward 7/8 qualifications would have 
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a detrimental impact on these new progression routes that are raising attainment for young 
people who are not seeking to follow the N5>Higher>University route. 

The main barrier to reduction in subject choice is the inability to recruit teachers in 
particular subject areas: Technologies, Physics, Modern Languages in particular.  Effective 
partnership working has improved choice and the development of Foundation 
apprenticeships is a positive way forward in preparing our young people for positive 
destinations. Additional qualifications and awards require to be explored for young people 
and the senior phase allows this. Appropriate progression in the BGE is also important to 
allow appropriate choices in the senior phase. 

The main concern regarding allowing for pupil choice across both BGE and Senior Phase 
is teacher recruitment.  Whatever model the school moves to, having teachers across all 
curricular areas is vital.  Currently I would suggest that the majority of subjects can now be 
classed as 'shortage subjects'. 

The main constraint is staffing and this remains the case.  To broaden the curriculum in the 
BGE can mean limits in the Senior Phase. 

The mandatory split between the BGE and SP has not created the more balanced 
approach to learning that was intended. S4 has become too much of a compressed year 
delivering qualifications or schools are fudging the S3/4 divide to create the time necessary 
to deliver NQs. It should be much clearer to all schools that it is for them to determine the 
right time to start NQs with pupils rather than maintaining this arbitrary distinction between 
the BGE and the SP. If NQs could be openly started in S3 I strongly suspect that the 
number of schools offering more than 5 NQs in S4 would rise dramatically. This would 
counter the narrowing of the S4 curriculum that has happened with only minimal narrowing 
of the S3 curriculum for most pupils. This would require a re-designation of BGE to the end 
of S2 but that, perhaps, would be no bad thing. 

The restriction to 6 subjects in [our local authority] has, in our experience, been detrimental 
to pupils.  Many pupils are in effect choosing their Highers at the end of S3, a number of 
subjects that can be so enriching for pupils e.g. art and music, have lost numbers.  
Narrowing to 6 subjects gives pupils little flexibility in changing plans. 

The Senior phase has given us great flexibility and we now have a wider offer to pupils 
than any previous time and our courses are better matched to their abilities and to their 
needs. The economies of scale we have gained where we can run classes with S4-6 pupils 
is key to this. Our staff have invested significant time and effort in adapting our BGE so 
that it prepares young people for the senior phase and dismantling this would have 
significant workload implications.  Much is made of the need for 3 sciences and yet 
Universities rarely ever ask for 3 sciences in one sitting in their entry requirements. They 
also count Mathematics as a Science. We have had advice from admissions officers that 
they do like to see candidates for some courses who can show the ability to pick up a 3rd 
science in S6. 

There has been concern over S3 into S4 for many years.  The so-called 2- term dash of S5 
was brought down to S4 through the rigid mantra around the sacrosanct BGE and 
separate senior phase. The OECD report published not that long ago, makes reference to 
the need for a new rhetoric around CFE, which to me sounds as if there is recognition that 
CFE means all things to all people.  Which perhaps, is another way of saying it has lost its 
way. 
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This questionnaire has required me to complete information with regards to qualifications 
that we do not offer as we are only and S1-S4 school.  Pupils cannot study Highers or 
advanced Highers but there was no option to put N/A.  Pupils transfer to another local 
authority school to complete S5 and S6. 

Too many schools wisely continue to blur the S3 experience in the belief that progress 
towards successful national qualifications in the senior phase requires pupils to begin to 
experience the demands of formal assessment in S3.  A bridging experience into national 
qualifications post-Christmas in S3 is a sensible stepping stone in alleviating this. This 
should allow certification in free standing units from Christmas in S3 and would be 
welcomed. 

Too much crammed into the BGE meaning students have too much to do to achieve at the 
highest levels they can early in the Senior Phase.   

Too much pressure to offer Skills for Work courses and Level 5 / 6 qualifications meaning 
National 5 / Highers are under pressure." 

We are looking to increase the number of alternative qualifications in the Senior Phase. 
This will ensure pupils have greater choice and can select an appropriate pathway that will 
best support their transition to a positive destination.  

We believe 7 subjects in S4 offers pupils breadth and depth. Some pupils have bypassed 
N5 and sat Higher in S4 where this matched their ability level - particularly in skills-based 
subjects.  A narrower choice in S4 would limit subsequent choice into S5. 

We believe that the well-established model that we follow serves the needs of our pupils 
well.  Pupils in S2 are ready to make choices, but taking fewer than 8 - or possibly 7 - 
subjects would be very restrictive.  Many pupils are more than capable of successfully 
completing 5 Highers in S5 and any fewer would hinder their progress.  SQA Advanced 
Higher courses are excellent and a wide range should be available to all young people in 
Scotland. 

We find that S3 restrictions are having a very negative effect on pupils. Breadth in S1 and 
S2 seems to work but continuing to force pupils to take tiny amounts of many subjects 
when they want to be more focussed is having a very negative impact on their view of 
education, similarly many would like to be able to take national exams in S3. 

We have introduced learner pathways in S3 with blended outcomes & experiences with 
national qualification work.  This is brought greater continuity to learner/teacher 
relationships, improved pace and challenge, better breadth of subject offerings.  BGE 
remains far too cluttered despite promises that it would do the opposite.  Disaggregating 
courses and units at NQs has increased workload. Formal examinations in vocational 
subjects has led us to look at alternative certification, again increasing workload. 

We have just totally reconfigured our curriculum to ensure it meets the needs of all 
learners.  My responses are based on the new curriculum rather than what is happening 
this year. 

We have worked hard to increase the number of subjects offered throughout our senior 
phase over the last 5 years. It is unfortunate, therefore, that with budget cuts and 
difficulties in recruitment this hard work may be threatened as we look to cut subjects over 
the next few years. 
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We moved to a model that enables S4,5 and 6 to be timetabled as one cohort, this has 
increased flexibility of the courses we can offer and the level that young people can study 
at; we now meet the needs of almost all young people with regards course choice and 
level. 

We need to move beyond discussions on number of subjects each year to look 
qualifications at the point of exit in the senior phase. Many schools have moved on from 
entire cohorts sitting the same number of qualifications at the same time. The flexibility is 
better meeting needs and improving not only qualifications but also destinations post 
school.  

We would like to offer more subjects but that is constrained by staffing ratios which is not a 
criticism of our Authority but the reality of budget constraints. We use innovative 
approaches to link with partners, particularly colleges, and are widening our progression 
award portfolio to offer courses some students may find more relevant to their pathways. 

Yes, a big barrier for some schools is employment rights combined with tight staffing 
allocations. Allowing me to appoint two or three additional teachers would let me manage 
expanding the breadth of my curriculum offering, but in order to do so, I would need a two 
or three year transition period, whereby I could phase in the introduction of subjects not 
currently on offer. At the moment, I need to declare staff surplus in subjects with declining 
uptake, and replace them immediately with a new teacher. A phased process would only 
be possible if the local authority allow me a period of grace to overstaff and then resettle 
once clear patterns with all subjects available become clear. 


